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_SocraI Studres ' oo

roles, r|ghts and responsrbllltles rn socrety today and in the future T ik

l’he uocral Studies currtoulum recognlzes a responsnbrllty to respond to the needs fsomety, the/needs of

]’,

Socrety demands that the publrc schools promote learning and prowde for the acqursrtlon and app||cat|on of

knowledge and the mastery of skills upon which a student may build a suctcessful fulure Social Studies makesa major _

contrlbutlon in meeting th|s demand of soc&ety, partlcularly in the. educat|on of goog citizens.

[N o *

Students need a challenging, supportlve envrronment in which to learn rhey aIso need an opportunlty to Iearn\thelr

3 Tl . ,’A'| v e N )
’ o

. Teachers need a conctse framework around Which 1o build a’ course of studles However wrthrn that framework

-Learning is most effectlve when presented rn a: manner consrstent wrth the soc

teachers also need the flexrbrllty to respond to rndrvrdual student requrrements T ;,-2 B

. majority- of students in a part|cular age group. The Social Studres currrcqum attempts to present knowIedge and

—This: currrculum attempts to meet these requlrements by usrng focuses froi other socraI

. emphasrs on teachlng students te apply the knowledge they galned to the reaI world

concepts in a Iogrcal manner and ina context to wh|ch the students can reIate th°|r expand_rng Ilfe experlences

greater emphasrs on the study of Canada a cIoser match between content and: student n"

hrstory .and- geography. This’ curriculum also-identifies’ specrflc grade goals nderstandlngs,and skllls for each '
. ‘grade, and suggests opportun|t|es for students to appIy new knowIedge A study of C‘a 'd_\ wnthrn the context of .
- the gradefocus is'included in each of the grades )

L4

|al and mtellectual matunty of the, "

Ey
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Social Studies Cur-riquldm : « e -

This clrriculum document examines people iri seciety as they interact with each other and with their many
" environments — physical, cultural, political and socio-economic — in Canada and the widér waorld, in the past,
the present and the future. I this recard, the curriculum continues British Golumbia's traditional reliahce ori
history and geography — time and place — as.the prime organizers of knowledge and'learning activities in
Social Studies. It is-the belief of those who have draited this curriculum that the key to learning is the .
“application of knowledge. Concepts and skills, together with the discussion of contemporary issues, culminate in
the ability to transier knowledge to a real-life situation. ' . ‘

~ . .

This Social Studies curriculum is cOnsistent with the suggested aims of education in British Columbia. The selection of
what is to be taught in Social Studies ;IS made extraordinarily difficult by the vast scope of human history and by tha
~ enormous variety of geographical and’cultural settings in which human society.flourishes. Choices have been made
“which, of necessity, include some topics.in the basic curg_,icuTtTJm' at the expense of others. ' L
Y \ .- A
At each grade, provision is made for extension and enrichmentyof the curriculum (20:25%+of the time), at the
‘wish of the teachér, sechool or district, through a locally developed unit of appropriate work. The Ministry of
Educatjon rec‘_ognizes,trfat; the provincial curriculum will receive ‘any necessary adaptation at the school and
classroom. levels in harmony with provincial and local school district statemem\g of philosophy; objectives-arld _

intended learning outcomes. N e
- . . . ) & . ‘
The Social Studies curriculum includes the esséntial elements of the coré program of the provihce and reflects

the belief that students will respond with commitment to a meaningful sequence of learring experiences

directed toward particular goals. The Social Studies curriculum offers a prescribed course of studies that'allows for "
flexibility at the local level. - . N T iR
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Program Goals And Learnlng Outcomes ) " - o

A currtculum is an organized statement of |ntended learning outcomes that serves as a framework for decisions about
the |n$truct|onal process. I this curriculum document, the learning outcomes are specific points organized under four
program'goals. The program goals and learning outcomes of the Social Studles currlculum state in generalterms what
students should know-and understand by the end of grade eleven.

GOAL 1: STUDENTS SHOULD KNOW AND UNDERSTAND THE FACTOPS WHICH HAVE SHAPED AND
CONTINUE 'FO SHAPE CANADA AND CANADIANS oL -

| : .
More specifically, by the end of the required program and through the exercise of critical thinking and problem

solving skills, students will be expected to know and understand: _ N

-
-

. T - _ . . ‘
- how Canadians have interacted with and continue to, interact with th'elr physical environment.”

‘- how Canada's social and cultural diversity has developed and continues to develop.
- how Canada's econbmy has developed and continues tQ develop.

- how Canada's political process has developed and contlnues to deveIOp - oo "\ .

- how Canadas relat|ons wrth the rest of the w0r|d have affected and cont|nue to affect Ce{nada ] development

GOAL 2: STUDENTS SHOULD KNOW AND uNDERSTAND THE DIVERSE PATTERNS/OF HUMAN ACTIVITY IN
. THE WORLD. , . _ ( ;. :

More specifically, by the end of the required currlculum and through the exercise of cr|t|cal thinking and ' \
problem solvlng skills, students WI|| be @xpected to know and understand: T

R

- the world’s physrcal envrronment and how the peoples of the world lnteract with their physrcal,,envrronment

2
L

- the socral and cultural dlversny of the peoples of the world and the factors WhICh contrlbute to this dlversrty
[N . I

y - the basuc characterlstlca of the w0rld s economlcs and the factors WhICh contrlbute to their dtversrty

" - the basic characterlstlcs of the dlverse political processes of the world and the factors Wthh contribute to their
dwersuty o _ " ;{ - : ¥, :

Il . : e i l
- the development of the nation states and their; interactions. ‘ [f
C - ‘ . FA L e " ) . !
- current events in the wofld and contemporary world issues. l S

. R ]

\ . . , ! ) )
- o { -




GOAL 3: STUDENTS SHOULD KNOW AND UNDERSTAND THE ROLES, RIGHTS AND RESPONSIDILITIES OF~
AN INDIVIDUAL AS A MEMBER OF SOCIETY.

'More specmcally, by the end of the requnred curriculum and through the exercise of crltlcal thinking and
problem solving skills, students wiil be expected to know and understand:
. . 1
- ~|nformal and formal social interactions within the somety and their influence upon |nd|v1dua|s and.groups. !

] Y

"

o “the effect of the economy upon Canadlans

- ‘the different |eve|s of Canadlan government and how they tunctldﬂ o

—r

- the different types of government in the world and the relationship between governments and |nd|v1duals
throughout the world _ o \

~
'

- the med|a s influence upon lndlwduals and somety

the legal system of Canada and its affect upon |nd|V|dua|s and groups. S Lo

- . . - . . [

- GOAL 4. STUDENTS SHOULD DEVELOP A WILLING/\JESS AND ABILITY TO lJSE KNOWLEDGE AND
UNDERSTANDING AS A MEM ER OF SOCIéTY

Mere specifically, by the end of the requnr d currlculum and through the exercise of cr|t|caI thinking Lnd

problem-salving skills, students will: : : : \

- communicate.their‘ideas to -6thers in a/ variety of situations and forms. o ‘ \\ _
- oarticipate..to-the level of their maturity.'in their' society. ' ‘ . - o ,/l.
- tolerate dittering views. o o o T S s

. c ) F) ) ’ .
- examine a-variety' of viewpoints, particularly with respect to issues and problems.

- analyze and react'meaningfully to the constant change insociety. .

- reach a concIusion on the basis of the best available evidence.

\
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Program Flow . o

Within this curr|cqum gurde are Instruct|on Charts for. grades one to seven, They are organizedina snmllar manner
and contain the following |ntormat|on

\ -t

. Y ) ) , ‘. ‘ l/
Gt’adeFOCUS\ k//‘a ‘ - .t .

e b e
————

The grade tocus is the title and organlzmg statement for each grade The grade f0cuses are shown below

Grade One Families . - | . oL
. Grade Two Communities o -
Grade Three Interaction+of Communrtles '
. Grade Four Canada: Its Native People and Explore
Grade Five . ~ Canada: Past, Present and Future -
Grade Six Canadians and Their World Netghbou ¢
_ Grade Sev‘en = " People, and Places : -

Grade Goals v

lying knowledge to a varlety of srgnmcant inquiries.

: \ o . S,
The content |dent|f|esjthe topics to be examined. It is also a guide to the factdal knowledge |nvest|gated to
arrrve at the underst7nd|ngs and ultimately, he grade goals

' understandings, developing skills and ap

Content

L\ e B S
Understandmgs
L)
: The understandings, wh|ch are denved from basic concepts and from the-grade content, contrlbute to the °

achlevement of th(/a grade goaIs

AN

o \‘ &
\Inqumes Yo 1

" Thei mqurrtes section includes sample questlons These questions erI require students to apply and extend their
knowledge, skills and understandings. The questlo\ns range from those whic have a solution based on the .
available’ evidence to.those ‘which are.issues. An issue may ‘be defined as a|matter of interest about which
there is a significant dlsagreement The dlsagreement can involve matters of fact, matters of meaning or

- matters of values. The lists of examples given are not all inclusive. Ideally, %tudents should progress from

- dealing with inquiries suggested by the teacher to generating their own inquiries. Students, even in the earllest
‘grades should be encouraged to attempt the |nvest|gat|on of |nqu|r|es which are concrete, |mmed|ate and of .
interest to them v oo

~-~Sk|t| headings are identified for each grade Further details nd more SpethIC skills l|sts are provtded in Appendle to
. the Curriculum Guide. ‘ S
" '
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L\' PROGRAM FLOW

‘There are four strands of information p're‘sehted' on each Scope and Sequence' Chart: tontent,
understandings, inquiries and skills. Thé.content of each grade level varies, as ‘do the specific.
processes by which the content is put into pracfice. Cofisistent throughout is the attempt to combine
"knowledge with practice and:apply this knowledge to eyéryday life. The particular starting point a -
tedcher might choose in the programrflow is not prescriqu. Each leacher, in'responding to his or her
particular sfudents’ needs, will make decisions as to theg most appropriate starting point.in.the .

program flow. It is intended that content, understandings, inquiries and skills be-taught as part,of a.
pro:c‘;ess and every effort should be made to integrate these factors and not teach thefn in Isolation.

| . \
T . ,
, } )
o ) ‘| PROGRAM GOALS
- }/1 3 . RS c ‘ ~ / 1 *
S o C o .\'\ o ¥
\ o } . : \'\\ o N . )
Iy '\\ C ‘ GRADE GOALS*| R N _
. - . )
// . o
F3 : //' N -]
. - /
1. ' i ; . )
(CONTENT, UNDERSTANDINGS " INQUIRIES, SKILLS

\' _ S »

.E‘ti ion “ ‘ - . N N\, o ‘
Extension - | - \d D B

- At each grade level, 20-25% of the time available may be used for extension or‘enrichment.act\ivities developed
by the student, the teacher, the school or the district. Extensioﬁ\activitiés should neither repeat earlier work nor
anticipate topics to be introduced'in subsequent years. Current e‘vé_pts, where appropriate; should be integrated

- into the Social Studies program. - L. ' . N

: . Nt N

) Itl is important to utilize the resources of a particular geographical area, both as a part of the basit prograrh and

's extension activities. Any part-of the community which correlates with the curriculum, from a family resource

* worker.for grade one to a study of a B.C. physicai resources industry in grade nine,'should be included to '
_enrich the Social Studies curriculum. . : - ‘ ~

. - I .

" ~ . .
. . . . B




;.;,_Seq'uence Of lnstructron

provrdes gu|dance to the, teacher m reachmg the goals and outcomes of the~currlculum

The sequence of rnstructron sets out the order |n whrch teachlng is to take place from grade to grade and S

’

The Mrnrstry of Educatlon recognlzes that it may be wrse wrth some students not onIy to Irmrt present,atrons to [ :":»;
the fl.‘ndamental concepts but also to vary the rate of mstructlon or-the trme aIIocated o
The séquence of’ |nstructron for Social Studles in British Columbra has students in. the pr|mary years exam|ne
the immediate socral groups to which they belong —.the home and the communrty Lo

’ b o .

. ln grade one, the.self and the |mmed|ate socral group the fam|Iy are studied. In grade two, the child branches ' \

out to a study of what makes—up a. communfty Grade three applres that knowledge toa study of the 1nteract|on of
'commun|t|es A - . . , o o -
. \ R ' - . ) .
Students in grade feur and f|ve develop-a sense of t|me by exam|n|ng some aspects of the deveIopment of .

' Canada as a nation. Students at these two grades begin to-be aware of physrcal and socral factors which affect
Canadlan life. Grade four focuses specifically on ‘Native Canadian cultures and ari overview of Canadian.
geographlcal aréas through the. eyes of. explorers. Grade five studles phys1cal socral and pol|t|cal factors that - _
have |nfluenced Canadas growth o R . . L \ \\
ln grade siX, students examine people in- other places as a means to better understand themselves, Canadlan Ty

: socrety and. otFter socnetles This, rade leveI deals with physncal socral econom|c and cuItural development ;

. ag ts of Canadlan and worId sometres Hrstorlcal background is given for many of these studies to trace. -
develc:@jtt from the ‘past 10 present day. ln grade eleven, attention tufps to global issues: conflict and

:cooperati reésource use, technologlcal change and individual rights and responsubllltres in a Canadian and
- international context\ e A .

;o

: \ e _ ,
Evaluatron lS .an, lmportant aspect of- any |nstruct|onal program. Used carefully and thoughtfully, an evaluatron
system will provrde ‘valuable infor atron about the. beg|nn|ng competence of students, the progress they are’

' mak|ng at lntermed|ate stages of the program and summatlve assessments at the end of a unlt or grade

\

c1al Studles has been placed on the recaII of knowledge in some i
of the currlculum ,Th|s curriculum; with its balanced emphasis on i
res a more brqadly based. evaluatron program —-one wh|ch rs -

Tradrtronally. the emphasrs of-evaluatron |, So
“written fo;m,,céflectlng the :content empha \
content skrlls and applrcatron of knowledge re

school d|str|ct and also rn the expectatlons of reIated sub]ect areas h

As an essentral part of the whole |nstructlonal process evaluatlorit systems must be' "
’ wrth thewntents ofthe currrculum they are.assessing. N .

ive of and consistent’
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- Grade One | R
- Grade one pupils study abasic human social unit,-the family. Since young
children need 1o be involved in first'hand experiences, the program . "
focuses on their own families, developing an undeﬁstgnding of the ,
interdepenidence-and the interrelationships of people within family units.

_ This study will be expanded in grade two to the: immediate community.

Families vary in size, composition, and ethnic and cuitural backgrounds.
Despite these-variations, wherever families exlst, they. function as units
for similar fundamental reasons and are held together by essentially
similar ties. Through the study of their own families, the children .= .
__become more aware of their roles, responsiblilities and feelings of
~ belonging to a recognizedﬁsocial group. N o

- - The children- begin to develop/ari/understan&iﬁg of the concept of.time
—=through the study of the changes _which are encountered in the family

structure or situation. . .

The childreri’s study of the organization and functions of their own familles BN

enable them to recognize similarities and ditferences while broadening
- their understanding of the concept of famlly. The children should begin.
~ to:realize that actions and beliefs of the people being studied are not
. only logical in thelr situations but also are akin to those of the child’s
T own family. Through contrast and analogy, the children’s perspective for .
Qviewing_ thelr own family is broadened. _ o
" The scope and sequence chart for each grade is divided into four
columns: content, understandings, inquiries and skills. It is important that
students deal with these. components as part of an integrated process. The
order in which the components are dealt with will vary; however, they -
. should not be studied in isolation. ' ;.

-«

The concepts upon which the understandings évre based include fam'ily, S ]
identity, interactions, need, change, diversity, interdependence and power. f

The introduction of significant and appropriate current events.is an integral - /,/
part of the curriculum at this and every grade level. i S o

The prescribed content for the gradeiwill require a minimum of 75-80_°<o of /
the class time ‘availabvle“'fqrthe majority of students. The remaining time - ,’
"may be used to, explore the prescribed curriculum_in greater depth-or to ™~/
'study district, school, teacher or. student developed units. The latter must N
be consistent with the intents of the curriculum. ‘ ' /

. ¥
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'PROCESS: .

In order to comprehénd the grade goaI. students are expected to examlne the c(}ntent

: SO ) o ;develop the understandtngs and SklllS and have practlce in applytng theSe th‘rough the -
e . inquiries. © 7 , R o I ST IREEEE R
‘GRADE GOAL: " ‘0 To have ‘students recognnze that a famtly is a soctal group possessmg certa|n e , ‘f
o ) characteristics. .. S o S DRI
CONTENT - ?Q{::TANNNGS |NGUIR|Es e _ sleLs \
Studefits sho. ,»tht'-oitgh the Studentsshould lntegrate content ‘ Ski!lsshould belntroduced developed and ’

o tamllles slmllantues and o
. dttterences in -
size and co’mposmor\
Enumber, :
" relatives

nuélear and extended!
*families cL ¢

’ customs and tradltlons :

“ " examination of the contént, come

. and- differences

relntorced In a suitable context, Numbers to -
Iett ol ltems reter to pages in Appendlx A S

B A PROBLEM SOLVING )

- understandings, and skills through
the study and discussion of .
_Inquiries, e.g.: R
o How are tamllles stmtlar"

How are they different?

derstand that

tamlltes have slmtlantles

C. 45 B DECISION N‘AKING

A o v : R I C. INTERPRETING MAPS &
. - . T S "GLOBES: -, ..
» . * 45 Symbols = . % - : ! v
\ 45 Direction -
o 47 Location - -

- . v fe A7 Scale and Dlstance

family members have

o .needs‘ot tathy members.. © o o "What dltlerences are there D UNDERSTANDING TIME &
" tood _ . certain néeds. Families between-needs and . CHRONOLOGY: . = = ..
shelter . function to satisfy wants? . 49 Time and the Calendar S
* love these needs. . IR O oo v 4&Chronologtca| Series
¥ gatety and protection E. LOCATING INFORMATION:
ereati ) 49 Books /Refererice Works |
N recreatlcn _ o ) T ) : . ® 's51Field Studies; Interviews - .
o roles and responsibilities. __. o family members, who are to o What do you do to help 51: Plptures Photos Charts Graphs ,
-+ of family members., - varying degrees inter- . . - your family? '
. . s dependent, have ditferent _ 51 F ORGANIZING INFORMATION
~.
‘ roles. : . $3 G.ACQUIRING INFORMA\TION
_ o ‘ . RO : : THROUGH READING
-t o family members assist ) ) :
) children in learning their L " 53 H. ACQUIRING INFGRMATION |
roles. ' - ' " THROUGH LISTENING AND
OBSERVING SR o
o interac_tion ‘of tarhily' -3 tarnily members have rights o Why do families need . 53 IOrglw\\,:'sEQTg:S 'NFORMATION
members: ' .and responsibilities. - rules? L , T
conflict and co-operation ' y ) COMMUNICATING ORALLY
loyalty and affection "o family members interact in o, What rights and responsi- e gr\:azklurr;l WRITING:. . o
patterns of authority a variety of ways. - - bilities should children -« - g V\?rltlng g B
rights-and A ‘/\_\._ have in the famiy?, E e e
responsibilities b f-":—] . . K. CITIZENSHIP SKILLS
‘ - e A 57 Self-worth- .
A v N . .87 Interpersonal Relations E
) ; - . o . 59 Group and DISCUSSIOn Skills =~
o changes within the* o families may change. o How do changes attect a 59 Leadershlp
- family group: . family? .
- membership )
location ? e .
occupation _ i
. ) ‘ . - /
3 . : ‘ ,i '
- ‘ 1 . H ;
) et /’ ‘
: N ;o
/.
R - ,/ B
. . /
/ -

. o Extension: approximately 20-25% for student, teacher, or district developed studies.

O
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Grade Two

ln grade two the\chtldren move from the study of the famtly to the study of °
the communnty Students in grade’ two examtne the familiar social. units of : R
/ the school, the nelghbourrood and then study in"detail their own town or . T
,C|ty Through this the children will begm fo understand their ro'es and thelr ‘ PR
—-families. role.in the ‘community. In/grade three ‘the students WI|| examlne o ~
the |nteract|on of cotnmunmes in Canada. -~ =~ . - : o

.-

-

. The communtty is a\social. untt whtch is to be studled wtth reference to . -
____provision'’ of sérvices system_s of organization a and human interaction. By |

““examining these aspects of local communities, students will become '

" - more fully aware of tIe concept of communlty

®

- The scope and sequence chart for each grade is divided into four . : 5 ;'

‘columns: content, understand|ngs inquiries and skills. It is imgortant that

students deal with these components as part.’of-an |ntegrated process. The ‘\l; _

order.in which the components are dealt-witfi will vary; however, they SN v S

should not be stud|ed |n tsolatlon e . _ S '\;\ ' . Dy
= : — PRI . '. B -

The concepts upon which the understandmgs are, based rnclude oL \ o o

community, identity, |nteract|on rueed rnterdependence resources values
and c1t|zensh|p : : :

- [ . : .
_ w-"The |ntroduct|on of: gnmcant and approprlate current events IS an |ntegral
2 part of the currlculum af this. and every grade level ’ :

The prescr:bed conte /for the grade will reqU|re a minimum’ of 75 80% of ... : . \ A
“the class time avarlab/e for the majority. of students. The remaining'time . ' o
o may be used to explgre the prescribed curriculum i greater. depth or to i
"~ study district, school7teacher or student developed untts The Iatter must T

- be conslstent with the |ntents of the’ currlculum ' L -




" .PROCESS:. o ln ordér'to comprehe dthe’ :
A e develop the understandtngs and Sktll
v mqumes .

vGRADE GOAL

characten§ttcs , :
R ommn - UHI}E.RSTANDINGS mounmes /
Usung therr own school B : Students should through the 2 - students\hould Integrate content

- neighbcurhood and communnty ) examrutlon ‘of the content, come’ j -, understandlngs and skills through
tudent should } <. to understand that SRR " the study and dfscussion oI ‘

Ly

. - JInquiries, e.g: - - . .
o school and-its rmmedrate NN a schools functron is to _ o Why do schools need 45 A PROBLEM SOLVING
nerghbourhood’ o _-.onc . o provide a service to the 1 - rules'7 : Lo -
" location” o community *a LT e >45 B-DECISIO MAKING
: | i Lo g . oo :
Size and comrmartlon . T T .INTEFIPFIETING MAPS &
_ funchon AR oy e 4 -t "GLOBES:, . ‘
.. rdles an'J.e;po'rsrbrhtIes of o persons within the school ; "~ * T ‘:g SYmbeﬂS s
. megibers .. have certain.roles. rights,” . L 45 Direction - .~
‘ o ' AP T 47 Location:: =

i i r nsibilifies.. *-- .
m'eracuon - .ana respons ”" S 47 Scale and D|stance e

L f»"cnmmnmly rha.actu' stics _.© acommunity has’ SPeCIfIC o ‘What dd you like or disike ", UNDERSTANDING TIME &
p SR _.." 7 physical and eultural. about living in your - , CHFIONOLOGY
Characteristics, - . - . community? " 49 Time and the Calendar

Csige o el o

y appearance . ) A Coe .~ o Why are communltres
omposltron . oyt h d'"e'em" R
.’,’CuIturaI Settrng : B S L e : TR e
. ct_rstoms o T o RN ot T st Field; Studies Interviews-:
“ftraditions *. - | = cee R ¢ . / e 51 Plctures Photos CharIs Graphs
: ?thqlc‘ popplatron ' ST RRRLSE L e / R | F ORGANIZING INFOFIMATIO
roles of community o .community- members* .. . ! o Whatrolesdd childrenhave - . - 53 G ACQUIFIING INFOFIMATION
. memvbers,_e R .. ~ assumea variely of roles. . . in communities? S THFIOUGH FIEADING
. workers'. .7 R T oY :
-"~=‘-vqunteers S . oo o o .83 H. ACQUIFIING INFOFIMATION_
, : . a o ’ : . THROUGH' LIS_TENING AND -
’ °"’Ze”5 : o . e ¥ OBSERVING . .7 .
o _services provided by the o a community provides " o What other services might - .| E\‘ALUATING INFOFIMATION
7 community: o - services to meet the needs . your community want? - ° - --53 OraI VlsuaI Prlnt :
. production.and distribution of its members e : L R "
of goods . SR CombumS o What Sef‘t/'ces '"fygtgat : J. COMMUNICATING OFIALLY
o / . S ’ . community are ot gr . : AND IN' WRITING .
safety and protection . . - |mportance'? . " Speakmg o
education, health and < . A 55, ertlng I
social services - . ' : - Ce L LT . s
‘recreation and aesthetic : , : : o - CITIZENSHIP SKILLS R
expression - e . o : . ... - 57 Self worth ‘ e
L . P i T - e e 57 Interpersonal Relations | R
reIlgrous expression : S S S ... 59.Groupand Discussion: SkrIIs S
systems of organization:. * * o acommunity offers -, . © Should a community be © ., 59 Leadershipq ool Wiy
: ‘governme'nt organrzed systems to meet changed to provrde new . .0 _ O
o ] the needs of rts members ! systems?'- . . s ,' ST e
,-transpprtatton . . . ‘ . . . !
. dommUniéation ' o IR ) .
-0 human, mtera%tron """ o members of a community -~ o Why do communities have. : S
" “.rights.and responsibilities interactand are,toa . . . laws orregulations? : Lo e
: _ . varying degree, . - - L ST T -
fri ndshtp and affiliation o mterdependent / he
. authority . E i SR - M
, co operatron and conflrct o peopIe in the communrty o o . ‘
o have certain responsr- - : Lo -

bilities and rrghts

‘0 Extension: appr'okimately 20-25% fo'r_ student. teaeher. ‘or district de\)elop'ed studies.
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Grade Three SO * e :

In grades one and two the emphasls of th|s curr|culum has been upon

developlng the concepts of famtly and commumty by focuslng on. these T

“-gocial units. w1th|n the child S own experlences in grade three, the study of

" communities is: extended by exam|n|ng ‘the: |nteract|on of- commun|t|es AT

w1th|n Canada In grades four, and five; ‘students’ W|ll ‘examine selected :
‘ aspects of Canada and its development as a~nat|on-’

Communltles lnteract wlth thelr envlronments ,
- of their members. Communltles respond to and: mak " use ot oertaln
characterlstlcs ‘of the: envlronment ‘but: Ih" so’ dolng theyvalter the oA
?ur\foundlngs and must then adlust to what has become a new S
envlronment ' A L SR

. ~~.

The concepts of tIme Jnd htstory are Introducéd by Iooklng at changes In' '
-the local’ commun1ty or in other Canadlar\gommunlttesbverthe past50-100- -
years Ih addltlon, a knowledge of Canada as a nation‘is. introduced’ bya
brlef examination of its politicalunits and unltylng symbols Thls knowledge )
-wilk be extended in succ@sslve years. . - , SR

Ny kot . [ P .
_ -The scope and sequence chart for each grade is d|V|ded into four. -
" eolumns: content understandings, |nqumes and skills. It.is |mportant that
S students deal with these’ components as:part. of an |ntegrated process. The .
“order in which'the components are dealt with W|l| vary however they

should not be. studled in |so|at|on

The concepts upon which the understandlngs are based |ncIude v
community, province, nation, interaction, environment, change, needs
causa lity, |nterdependence resources and cmzenshlp

The tntroduct|0n of s|gn|f1cant and appropnate current events is an |ntegra1
part of the curnculum at-this and every grade level.

The prescnbed content for the grade wnll require a minimum of 75- 80% of
the class time available for'the ‘majority of students. The remaining time
may be used to explore the prescribed. curriculum in greater depth or to
study district, school, teacher-or student developed units. The latter must -
be conststent with the lntents of the Curriculum.

o~ - -

/ .
‘ .




PROCESS:

SR . o

‘GRADE GOALS:

CONTENT

Usmg their own ‘community as a lrame

of reference students should study

o the interdction of Ganadian
K communities through:
-use of resources ..
government

transportation and
-.communication -

education,‘health and
social services

recreation and cultural
-expression ;

o the changes ina
cordmunity over time:
for original

.-

-

o Canada's political unitsand -

unifying symbols: )
provinges and territories.
provincial capital-cities
T hational” ‘capitali—_____.

) tlag. emblem, and coat of .
arms for Canada, and each
province

" national anthem

-
~

o Extension:-approximately 20-

Q

ERIC
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T\Othe Canadr:{ natron&

Interactlon tOI bommunmes o '_ﬁ R N

r

mqwrles L Lo

_To have students recognlze that o o= ‘ R
o. Communities interact and may become mterdependent as they seek to meet therrneeds".-‘.,

o “Communities change over time, L
o Communltles may unite to form polrtrcal unlts

INQUIRIES

{
Students should Integrate content.
understandings, and skills through.
the study and dlscusslon of
inquiries, e, g . N
o Whatv,would your
cémmunity be like if it had
¢ .. no contact with other
- communities?

UNDERSTANDINGS

Students should, through the
examination of the content, come .
. to understand that:

o commun|t|es rnterac'tto
© satisfy needs.”

- 0 acommunity’s statusand . ©

.characteristics may L
change over time o
. : [o]

beneticial'7

How do you thtnka ‘com-
munity: would change if:

R . * - more people moved to it?
- anewresource such as oil

: or gold was discovered?

v ST *-"a large company closed?

Awith the physical ]
environment -without _ ~
R spoihng it?

;0 Should geod agrlcultural

’land be used for purposes

other than food production?

[

o communities may unite to
form a province and a .
~ nation.-

‘and federal Symbols were

' symbol$ would you -
N ! suggest? Why"

o Shoftd each province have
prowinces each possess: |ts‘own anthemL\ s

Y, unifying symbols and have

o specific centres of -
) government. )

o

v

25% for student; feacher, or district' dev'eloped‘studies.

Are changes always L

o 'Can communities interact

‘o :Do\you think the provincial i °

_ chosen’ wisely? If not what S

‘In order to comprehend the grade goals students are expected to examine the content s
develop the understandmgs and skrlls and have practlce in appIyrng these through the

SKILLS

Skills should be Introduced; developed and #
reinforced in a suitable context. Numbers to'
-left'of Items reter to pages In Appendlx A

45 ‘A, PROBLEM SOLVING
' 45 ‘B.- DECISION-MAKING

C. INTERPRETING MAPS & !
GLOBES:. S

" 45.8ymbols -
45 Direction .
47 Location*- .
47 Scale and Dist

D.

DERéTANDlNG TIME &
CHRONOLOGY: ' -
49 Time and the Calendar.” ‘S ‘

49 Chronologlcal Series . - .

. E LOCATING INFORMATION
=, . 49 Books/Reference Works .
- 49 Newspapers Magazines; Pamp Iets
" 51.Field Studibs; Interviews .
51 Pictures, Photos, Charts Graphs

51 F. OFIGAN ZING INFORMATION

53 G. AGQUIRING INFORMATION
- THROUGH|READING /-~

53 H, ACQUIFI NG INFOFIMATION
THROUGH ISTENING AND °
OBSERVIN - ' y

I EVALUATI G INFORMA ION
.53 Oral V|suaI Pr|nt : "
L COMMUNICATING ORALLY
-AND'IN WRITING o -
55 Speaklng s
55 Wr|t|ng LA

r/

K CITIZENSHIP SKILLS
57 Self-worth .

'\‘\fﬂ Interpersonal Relations

59 Group and' Discussion. Skrlls
59 Leadershlp




ERI

Aruitoxt provided by Eic:



G‘rade :_Four

In the prlmary yeér-s\the SOCIal Studres ourrloulum focused upon people
* ‘within the context: of families and ‘communities. In. grade four the program
" begins an: examination of how people\have |nteraoted with’ Canadas

L "".‘phystoal and social environments: |n the past Grade flve wull-'extend the
f.study of Canada s development » O -

The grade four program lntroduces Lselected Natlve Canadlan cultures
and surveys the accompllshments of. the- European explorers. ‘Where

PR

sufflclent Iearnlng resources: dealtng wlth the local area are: avallable, S

" the. teacher ‘might- wish to begln wlth thls materlal Care should be taken
Cto avold stereotyplng ST RN o .

The soope and sequenoe ohartior each- grade is delded into four )
oolumns oontent understandings, inquiries and. skills. It is |mportant that.”

students deal with these components as partlof an integrated prooess The o

. order in ‘which the components are- dealt with Wl|| vary, however, they

' should not be studied in.isolation. .~ _ N

The oonoepts upon Wthh the understandlngs are-based include needs, ..
enwronment resources, interaction,’ |nst|tut|on ohange |nterdependence\

- culture, tlme and oltlzenshlp e

The |ntroduot|on of srgnlfloant and approprrate ourrent events is an integral

" ', part of the ourrlculum at this and every grade’ level

l'I'he presorlbed oontentfor the grade WIII reqU|re a m|n|mum of 75- 80% of
the class trme available for ‘the majority of ‘students. The rema|n|ng t|me

" may be used to explore the presorlbed curriculum in greater depth or to.
study d|str|ot ‘school, teacher or ‘student developed units. The latter must
be oonslstent wrth the intents of the ourrlculum

iy




PROCESS

/'

 GRADE GOALS:

o Exploratlon increased Europeans knowledge of Canadlan geograpM.

CONTENT

Sludenxs should examme the cullure

‘ot one of B. Gy's native peoples prior to

* contact with Europeans and in the *

,’Wrary perlod tn addition. .
- istudentsshould sjudy the culture of -

" dne other pre-contact native cullure
elsewhere in Canada

o the native people s :
. _interaction with the physrcal
R ,enwronmenl and

mln order to comprehend the grade go.als students are expected to examlne the content B
‘ develop the understandlngs and SklIIS and have practlce in apply|ng these through the

inquiries.

i .

To have students recognlze that: =~ \\
o People interact with their physrcal and social envuronment to meet the|r needs
o People meet their basnc needs ina varlety of: ways thus creatlng dlstlnctlve ways ofllte,or‘ g
"cultures. . N S " \ R S
© European exploratlons were motlvated by such th[ngs as the desrre for economlc and
" political gain.

UNDERSTANDINGS INQUIRIES o v SKILLS
Sludents should .through the ) »=  Gtudents should mlegrale content, . Skulls should be lntroducod developed and
examination of the content, come underslandmgs and skills through ., reinforced.in a suitable context. A |

+the:study and, d‘scuss:on of, ’

lo understand lhal N .
- : & A mqumes egT . B \

teft of items reter to pages ln Appendix A

45 A. PROBLEM SOLVING

R

P ' . 45'B. DECISICN—MAKING
To what extent did native . - .

'_ o lhe _nalwe pgople inter-
: - people make wise use of

C acte . their physrcal
and social environments..

CINTERPRETING MAPS &

57.

K. CITIZENSHIP SKILLS
Self-worth -

their physical énvironment? - GLOBES:
] neighbouring people to- 10 méet some of their needs. . o 45 Symbols : .
understand how they met &) o ‘45 Direction - -~ -
“their needs for: : o the interaction of the. natrve o How would the culture ol" - .47 Location .
food "--..people with their: somal and 7 .. the people, have changed if 47 Scale and Dlstance :
_physical'environments™ ~"{hey-had lived in a tc* *lly , \ L
shelier aftected their way of lite. ,'dlllerent -environment? D. UNDERSTANDING: TIME &
clothing S N 4 o CHRONOLOGY: . - 8
technology o o as the natlve people met- o How well didthe «  ver~ 377 49 Time and the Catendar = ... -
e : . theirneeds, they developed ... people organiz¢ - 49 Chronologlcal Series '
recrealion _ - a-distinctive way of life or - " “thémselves to . - ir o
beliefs © 7 cullure. : needs” : E. LOCATING INFOHMAT( ON:
aesthetics ot ‘ o Do c'ontentpd . o 49 Books/Relerence Works -~
. - - . rary navv. 49 Newspapers, Magazines, Parm hlet
.social organization i people meel any of their 51 Field gtupdles hllintg?vzlewz eene
. needs using tradulronal 51 Plctures Photos, Charts. Graphs
. . ¢+ . - methods? | RO
’ . j o 51 F ORGANIZING INFORMATIOI
o the accompllshmenls of & . o the desire for trade goods o Would explorallon have 53 G. ACQU|R|NG INFORMATI N
1éast three explorers who and/or territorial control been successful without THROUGH READING
. contributed to the- stimulated early the assistange-of the native
knowledge of Canadian exploration. . inhabitants? 53 H. ACQU|R|NG INFD{ATION
geography . L - THROUGH LISTENING AND
. o . "o the explorers interacted ~ o The major goy of the i oBSERVlNG : .
' ) ) with thé native peoples, _explorers.was to gain more
s adopted their technologies, land for their country and 1. EVALUATING |NFQRMAT|op
and used their knowledge company. Do you agree -53 Oral Visual, p”m
. of the land. or disagree? Why? * ] B
. ; — . ) ) - Sl ‘ T COMMUNICATING OFlALLY
] ' o the-accomplishments of o The greatest explorer of AND IN WRITING
. : . . . the explorers led to an early Canada was - : 55° Speakm .
e ) © expanded knowledge of ~ Do you agree or dlsagree’? i 55 erlirlg , :
’ ) : T : Cana&n{geography. Why? .

i
PRI

A 89

o .

o Extension: app-r-oximately 2Q.25% for student, teacher, or district developed‘ sludies.” .

Q
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57 Interpersonal Relations
59- Group and Discussion Slulls

Leadership . R
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G;rac_le'Five' E

In grade four, the students studied Canada’s native people and the early
' European exploration of Canada h

Grade tl(e examines some factors in the continumg development of
Canada. The students study a resource-based industry, a transportation/
communication system, ‘Canadian government and settlement since
the late 1800’s. ' AR

The scope. and sequence chart for each grade is lelded into four
columns: conient. understandings, mqutnes and skills. It is important that
° sludents deal with these componenis‘as part of an integrated process. Thic
" order in which the components are dealt with will vary; however they
should- not be studied in isolation..

The concepts tpon which the understandings are based include
institutions, interaction, change, diversity, enVIronment resources, identity,
causality, interdependence, power and crtlzenship

The introduction of significant and appropriate current events is an integral.
part of the curriculum at this and every grade level. ‘ '

The prescribed content for the grade w1|| require a- rninimum of 75- 80% of -
. the class time available for the majority of students. The remaining time
i may be used to explore the prescribed curriculum in greater depth or to
study district, school; teacher or student developed units.. The latter must
be consnstent with 'the |ntents of the currtculum |

\




. PROCESS:

ant - !
WL #, F

I3

GRADE GOALS:

[0}

CONTENT-

Students should examine;

o a resource-based industry
in Canada (e.g.. the fur
~trade, mining. forestry,
¢ fishing. agriculiure). -
*the discovery of
resources— Cos
- the dgvelopment of
seftlements based on
resources.,

- the life and work of
..peopte in the résoprce-
" based settlements

- the interaction of the
resource-based setile-
ments with the . /
envrronment .

o -a transportatlon and
“communication system in -
Canada (e.g.. the Gariboo
Waggon Road, the C.P.R,,
. the 8. Lawrence Seaway).

- the social and physical
factors influencing the
development of the
system -

- the sysiem’s impact on
the social and physical
environment of Canada.

-0 the structure ot.,Canadian .
government.

- the entry of the provinces "
_into Confederation

- the duties of the three
levels of government . -

- the rights, roles.’and ¢
responsibilities of

" .Canradian citizens

- the institutions. - -

ERIC

Aruitoxt provided by Eic:

. Canada Past Present and Future

To have students reiogmze that : -
o People's use of rebources has contributed to the development of Canada and wm
_continue to contribute in"the future.

_'In order to comprehend the grade goals students are expected to examlne the content,
. ="'__devetop the understandmgs and SkIHS and have practtce in applytng these through the
- inquiries.

A

)

Systems of-transportation and communlcatlon are necessary for the contlnutng

deyvelopment of a nation.

CaMada united to form a nation with a systemy of government that still exists today.
Canadian communities, past and present, consist of people from dlverse cultural
baokgrounds

UNDFRSTANDING§

" Students should, through the

examination of the content, come
to understand that: -

(o]

(o]

the discovery of resources
had an influence on settle-
ment patterns in €anada.

’

resource-based industries’

" contributed, and will

continue to contribute, to
the development of
Canada..

transportation /
communication systems
contributed and will

“continue to contribute tothe

development of Canada.

confederation provideda *

system of government that
bound the country together
under one authority.

the three'levels of

. government have distinct

functions.

an individual member of

. Canadian society has

certain roles, rights and..
responsibjlities. .

*

INQUIRIES

Students should mlegrale cqntﬂn
understandings, and skills through.
the study and discussion ol
inquiries. e.g.: o

© -Where would you situate a

fur font?. -

Would a fur fort ha{)e been a
good place to "vj

Should trapping

-declared illegal?!

Are there circumstances

" under which a resource

based industry should be
curtauled" 5’ -~ .

'

- . B
~ N ;

. 1 .
Would Canada have come

about without the bunldmg of
the CP.R.? :

Could we"eliminate' any of

our transportation or
communication systems
without seriously changmg
the nature of our country"

\, .

5 Should. Canada have a
strong central government?

Shouid Canadians be

_ forced tb vote in élections?

Should all Canadians™have
the right to.vote without

»-passingatest? o
)

N
£

: What is a good Canadnan

cmzen'7
EAREE

.-

ol
~

© SKILLS

Skills should,be introduced, developed and .
reinforced in a suitable context. Numbers to
feft of items refer to pages in Appendix A. -

45 A. PROBLEM SO "NG
45 B, DECISION-MA}.NG

C. INTERPRETING MAPS &
GLOBES:

_ 45 Symbols

45 Direction
47 Location -
47 Scale and Dlstance

' D.’UNDERSTA IDING TIME &
CHRONOLOG .
49 Time and the.Calendar ’

. 49 Chronologlcal Series

I

E. LOCATING' INFORMATION

49 Books /Reference Works

49 Newspapers, Magazines, Pamphtets'

* 51 Field Studies, Interviews .
.51 Pictures, Photos, Charts, Graphs

51, F. OHGANIZING INFORMATION

53 G. ACQUIRING INFORMATION
THHOUGH HEADING

53 H. J\CQUIRING INFOHMATION
THROUGH LISTENING AND
OBSERVING :

l. EVA LUATING INFOHMATI ON

" 53 Oral, Vlsual Print

KA COMMUNICATING OHALLY ‘;
"AND IN WRITING: :
55 Speaking -
55 Wrmng )

1
1
i
\
A
K. CITIZENSHIPSKILLS - Kl

57 Self-worth .. - - : \
57 Interpersonal Relations o
59 Group and Discussion Skllls B \

59 Leadersmp




CONTENT

N Students should examine:

o a group who emigrated to
Canada since the late
1800's.

- who they were and why
they came
- the challenges they
faced . L. :
- their contribution to the
) ethnocultural composi-
— - . tlion of Canada..

s

o Extenéion: approximately 20-25% for stu

O
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Students should. lhroubh the

UNDERSTANDINGS

1 of the teni, come

1o understand that:

o people from diverse .

cultural backgrounds came
to Canada for avariety of
reasons.

people from various
immigrant groups have
encountered challenges
settling in Canada—._

.‘j.

INQUIRIES

Students should Integrate content, ~
understandings. and skills through
the study and discussion of
Inguiries, e.g.

-0

a2

. a :
To what extent did the .
prairie setllers contribute to
the development of
Canada?

Vi

The diverse cultural

composition of many BC.

" communilies has served 1o

" enrich our society. Do you

dent, teacher.-or district developed studies.

“$hould Canada have

agree or disagree? Why?

immigration-quotas?"..

Should immigrants be
assimilated? :

Zo

sKILLS

Skills should be Introduced, developed and
reinforced in a suitable context. Refer to page
numbers In Appendix A for detalls, :

| .
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Grade Six
) ;Through the examination of the settlement and structure of Canada, grade - ~

five showed the development of a larger social unit, the nation, in which
- there is considerable diversity. ‘ o

The grade six prdgraﬁ\ leads the student to the woﬁq to compare and
contrast how people meet their basic needs and develop t_:ultur_es. .

To achieve these understandings and to reinforce the students’

knowledge of world geography, teachers must select four different )

people or countries from four different continents for study. The

' emphasis of-this examination should be placed on how all people share
simliar. needs rather than on the differences among the ways In which
these needs are met. Through the examination of the ways In which -
people meet their basic needs, students should come tq understand
cultural diversity. As the study progresses, students should compare and "

“contrast each culture with the others and with Canadian cylture. Care
must be taken'to avold _siereotyplng. in grade seven, students will

~_examine people in Canada and the world, in the past and present,
focusing initially on their interactions with the physical environment.

. The scope and sequence .chart for each grade is divided into four

- columns: content, understandings, inquiries and skills, It is important that =~
students.deal with.these cqmponehts as part of an integrated rocess. The
‘order in which the-components are dealt with- will'vary howéngst, they
should not be studied in isolation. = . -

The concepts upan which the understandings._are based include diversity,
culture, interaction, institution; needs, identity and environment. -

‘The introduction of significant and appropriate Cl}rreny everits is an integral
part of the curriculum at this and every grade level, .= ' -
2 T . .

The prescribed content for the grade will require a minimum. of 75-80% of
the.class time available for the rhajority of students. The remaining time )
may be used to explore the prescribed curriculum in greater depth.or to

. study district, school, teacher or student developed units. The latter must

" be.consistent with the intents of the curriculum. ’ - o

- v




T Canadtans and Thelr World Neighbours

" PROCESS:

In order to comprehend the grade goals students are.expected to

y

) amine the content

. ] develop the understandtngs and skllls and have practtce In applytng these through the
\ Inqumes P - C

i
1
L

" GRADE GOALS: -

A t :\

(]
'ooo‘o

CONTENT
Students should compare an'd contrast
the features of four peopte drawn from

* lour gontinents with each other and
' with-Canadians.

o - the people's interaction
with the physical
environment: *

-location

climate

physical features

natural resources L

‘o the peoples economic
—=-organization:

. » industries " .

'_,-./ transportation and .
communication

- labour

" o the people’s political
organization:
a system of government
A laws

.

Aspects of pe

Students ghould, through the
- examination of the content, come
to understand that

)

location.
People develop economIc organtzattons In order to satlsfy some: of theIr needs
People develop political systems in order. to sattsfy somel of thelr needs
As people me eir needs, they develop. distinctive: ways: .of life’ or cultures o

MS cultures are e|ther stmtlar or dtfferent to Canadtan culture

AvTo have students recognize. that

UNDERSTANDINGS

Students should lntegrate content, -
understandings, and skills through b )
the study and discusslon of » .~ L

INQUIRIES

InquIrIes. 8.9

the physical environment " ©

~ of arf area influences the

[e]

way of life of people’ who ’
inhabit it. . ) » :
the people in a particular - ©

location have an effect
apon their. physical
environment as theydmeet
their needs:

certain crafts, businesses o

" and industries may be

- developed by people as

they seek to meet their -

needs.

to distribute goods and . ©
provide services, trans-
portation-and communica-

tion systems may be

' develqped. -

’ mdtvnduals assume certain’ o

work roles as they attempt

"to.meet their needs.

‘people devise certain laws ~ ©

and reguiations overn -
the behaviour ol uals.

. people devise a system of = ©

ERI!
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o dectstons :

-government to make

: necessary’7

j',Should chtldren have- the
~'same rights and responsi- . -

Should people make malgr

‘alterations to their physical -

environment to meet Ihelr '
needs?

What effect might'such
alterattqns have on the way
of life &f other groupsin the
same area?

Should re‘source .
development be allowed ’
regardless of lgcation amt »
previously destgnated land
use? N -

* - Lo [
,7 ) W -—
To whatextentdo thetrans«
portation and communica- ~

- tlon systems influence how

people meet their needs?

Should any job be avatlable
to anyone? - .

’

Should the government .’ |

regulate the media? -
To what extent does a
people;s government
mIIuence the way ol ltle?v’

Are poIIce Iorces

. Should laws change’7

- ‘bilities as adults? - .,

A

53 G, ACQUIRING. INFORMATION‘Y '.

-+ 59 l,eadershtp

<.SKillg should bé Introduced, developed and ' .
reinforced in a sultable context. Numbers w -
lott of Items reIer to pages IwAppendlx AL

PROBLEM SOLVING

-.\

5 B. DECISION MAKING BT

‘ “c INTERPRETING MAPS &
l ’GLOBES t SRR
45 Sympols-+* P, T
~45 Ditedlion . # ..
47 Location® N PR
a7 Scale and Drstance

e

D UNDERSTANDING TIME &. RO
CHRONOLOGY:, ." "
49 Time and the. Calendar
49 Chronologtcal Serles :

E: LOCATING INFORMATION
49 Books /Reference Works ° -
49. Newspapers, Magaztnes Pamphlets-
51 Figid-Studies, Interviews . *" "
51 Ptctures, Photos Charts Graphs e

/
: 51 F. ORGANIZING INFORMATION

- THROUGH READING |

AN

. 53 H ACQUIRING INFORMATION e

- THROUGH' LISTENING AND & '- .
OBSERVING =

I EVALUATING INFORMATION
53 Oral VIsuaI Prlnt ot

J COMMUNICATING ORALLY A

AND IN WRITING .
55 Speaktng L
55 Wntlng :

K. GITIZENSHIP SKILLS
57 Self-worth g
57 Interpersonal Relattons ) R
59: Group -and Dtscusston SkIIIs

.\--




CONTENT UNDERSTANDINGS . . INQUIRIES S0 skwsT -

Studenls ‘should compare and conmm Students should through the . Students should Integrate content, Skilis should be lnlroduced duveloped nnd ;
the.features of four people drawn from * examination of the comem come  understandings, and skilis ihrough . reinforced in a sultable contex!. Refer to page i
~ four continents with each other and 10 understand that:. W,  thestudyand dlacusslon ol ~ + numbers in Appendix A lor detells,
with_Canadians ' ¢ oL Inquiries, eg o .
_o_the people's cultural - _o as ‘people meet theirneeds  o- What ewdence ofa o f . R
‘features: -7 they develop unique. * - people's beliefs and values . Y .
. food. clothing. shelte characteristic ways of life can ybu find in their music , .
= o knowhas culture. - - ¢ and art? : ot o
- religion, values, beliefs \ o , e = e T
customs v / o culture is ransmittedto * . o To'what extent doa - C . R
~ roles . . /" . succeeding generations in people's customs and - ) .. T
‘ . ‘ a variety of wéys\. . taditions influence how . ' :
. education " . o . ; N they meet their needs? . S ) T
. an, music, literature - IR S C
. recreation .o there are similarities and i o What culturf;" mularmes o R o / :
e ) . differénces among - ¢ are shared bei een ) o e
language - T o _Cultures, .~ *» " CGanadiansand .. ?° " 7
- - . . . - » . EEA T
. . : I S o Should education be ~ } o ‘ / e
- : . : compulsory? ' : . : . VAN
. 4
. -’

2 ¢ -
Bl L . - v :
' n‘ € B * l\'-
) . . . . -~ - FE
o Extension: approximately 20-25% for student, teacher, or district developed studies. . ,
: o IR T : ' Co R A ) . ot
) ; ot .
! P
~ 7 . »
. 2 . * * e’
o n e - Co ‘ :
) . o
- " . : M T e o ‘
’ K 3
tr - o '
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N . - -

Grade Seven - -/ | . / B

C j)From‘gra'des one to six, students have been iftroduced to various social . AT
' units from the family to the nation. o ._ '\ -
The grade seven program focuses on the interaction of p#op e and their ' _—
physical environment. Students should learn to identity the various ,
signiticant components of the physical environment, their| va'/rlatlons_ln o '
time and place and their effect upon society. In grade eight] the-
'sgudents:wlll,’gxa'mine peoplé and cultures. o

Where sufficient learning reSouf’Ceé,Jdeéllng with the local/area are , .
- avaliable, stgdents may begin by studying the ,Interactlons,'betWeen .. h . \
people and the immedjate physical environment. ‘ : '

~ The scope and sequence chart for each grade is divided lr/ofour o ' . '
columns: content, understandings, inquiries and skills. It is {mportant that '

students deai with theSe components as part of an integrated process. The

_order in which the components are dealt with will vary; however, they

| . should not be studied in isolation. . : SR

The concepts upon which the understandings are based include

. interaction, needs, change, environment, resource$, power, identity,

. v C. B
causality, diversity, interdependence, values and c_ultj €. i )
t

- _The intfd,duction of significant and appropriate curre, events is an in‘tegral
part of the curriculum at this and every grade level.// P :

The p'resc,r'ibeg#content_ for the gradé will require & minimum. of 75-80% of

" the class timefavailable for the majority of stu&én}s,-The,rernaini'ng time |
o ,may'bS used to explore the prescribed curriculufn in greater depth or to .

. study djstrict, school, teacher or student developed units. The latter must
~+ “he consistent with the intents of the curriculum .
The curriculum for this grade is interim and has been included in orderto produce .
a,'complete'guide'fpr the elementary grades/ - T o
At the time of the publication of this document,the curriculum for the secondary -
grades-was subjéct to refinement, and in‘order to ensure articulation between the :

~ elementary and secondary social studiegguide, adjustments to the grade seven
curriculum -may become necessary. /f,- ) '

g




»

" PROCESS:

GRADE GOALS:

People and Places o

Iy order to comprehend the grade goals, students are expected to examine the content
deveIop the understandings and skills and have practice in applying these through the
tnqutrtes . )

To have. students recogntze that:

o Péople interact.with their physrcal environment to sattsfy common needs »

o As people atempt to satisfy their needs they must establtsh a workable relationship wnth
. their physical environment. :

,° As people interact with their envuronment the envnronment may change or the peopIes

CONTENT
Students should examine the inter~

action of people and thelr physical
environment.

. . A :
o CANADA PRESENT:

A survey of the regrons of '

Canada and selected
studies of ‘at least two
-regions, one of which must

". be British Columbiaandthe .

other chosen from:
. Atlantic

y - Southern Que.b‘ec/_
Ontario

Prairies
Sub-Arctic/Arctic

o CANADA PAST;
Two selected studies of; ’

, - pre-contact abortgrnal
- settlement

. - tirst Européan -
settlements 1000- 1642

Q

ERIC
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'way of life may change.
o The ways in which people interact with their physlcal envrronment are influenced by their.
.culture, resources, government, laws, historical period and contacts with other societies.
o The |nteract|on of people and their phystcal envrronment may change over ttme

UNDERSTANDINGS . : INQUIHIES o, . - SKILLS
Students should, through the *  Students should Integrate content, , Skills should be lntroduced. doveloeod and
examination of the content, come understandings, and skilis through reinforced in a suitable context. Numbers to -
. to these understandings. ' the study and discussion ot . left ot Items refer to pages ln Appendix A

f i ‘ inquiries, e.g..

U o 4 A PROBLEM SOLVING -
o The physical environment - o To what degree are people

_in each region of Canada - ¥ in specitic regions of .- : 45 B. DECISION- MAKlNG
influences the people sway Canada adversely or.
of lite. i positively influenced by the * - G 'NTERPRET!NG MAPS 8‘
! L physical envlronmenl? . GLOBES: . o,
. ] i . X 45 Symbols R
o 'In selecting resources to o Should Canadtansco‘trnue - 45 Direction v
- meel common needs, to modity their-physical . 47 Location . :
people in each region have -environment to meet their - . 47 Scale and Distance _
moditied their physical -~ . - immediate needs? .
Py g D. Ur\/lDERSTAletNG TIME & -

i Lo )
environmen j - CHRONOLOGY:

‘ ] : .
o 'In some cases the use of - -, © "How, in your experience, 49 Time and the Calendar -

resources has been " have people changed the . 49 Chronological Series
regulated by the,law and environment? Was'it - ‘ . % - :
" government restr tions beneficial or detrimental? E. LOCATING INFORMATION:
1 governme fetions c } 49 BOKS TReference Works
o Conservation ot resources  ©O Should the government - 451’ Newspdpers, Magazines, Pamphlets
and a workable relationship regulate theuse of = - - 21 Field Studies, Interviews -
with the physical. -, resources it it interferes , Pictures, Photos, Charts Graphs
envirenment is ot concern - -with the livelihood of some -
o Canadians i m Canadians? ~ 51 F. ORGANIZING INFORMATION
. o Whatlevelof government,if ._53 G. ACQU'R'NG 'NFORMAT'ON
: o any,'should regulate the . -~ . THROUGH READ'NG '

P tph | resources? .. 8
... useofphysica IR e ACQUIRING INFORMATION

_THROUGH LISTENING AND

* o Pre-contact nattve people  © How would you as a bre-) ) . OBSERVlNG
' adapted to therr physrcal contact native in‘a specmc ‘
environment, ,relymg upon  place meet your basic S EVALUATlNG 'NFORMAﬂON?;

available resources to . needs? . 53. Qral, VlSUal Prrnt
satisfy their b sic neéds. e : o A ;
=Y 2 J COMMUNICATING ORALLY ‘

o Amutualrnteractten existed * © Towhat extent did'the © : "*AND IN' WRITING: -
' between the physrcal ‘ - physical. environment . . . 55 Speakrng T
envuronment and the’ ‘ influence the. cultures of . | - 55 Wrttmg
*-tultural beliefs and value re-contact native people? '
of ;)lrjéacoméc? :eop]:s'u' -'s i P :‘p, P o K CITIZENSHIP SKILLS
, R / S v s7:self-worth
o Contact and trade with . o How, Gid contact between 57 interpersonal Relations -
European Settlers.resulted -~ - ths Tative peoples and - 59" Group and Discussion Sk'“S g
in significantchangestothe . - Etirgpeans change theway ’59 Leadershrp
rnteractror\' of-native -~ “* ° - uiife of both groups?. . - e
peoples with their physrcall S L . DL
tenwronment . Ll e

i



‘,/‘ . t . ' T . ’ o ' ’ \. '
CONTENT © UNDERSTANDINGS INQUIRIES ' OBKILLS
Studgnts should examine the intar- Sludonls nhould through lhe Students nhohld Intograte contont. Skills should be Introduced. doveloped and . |
actiot of people and their phyalcal ox n of the content, come undorstandings. and sklils through . reinforced In a sultable contoxt. Refer to page

envlr nment, to undernlnnd that: the study and discussion o! numbern In Appendlx A for dotalls.
4 Inqulrlaa e. 9 :

0 e first Europeart settlers
had to change their way of
B o life in response to-the ~
. different: physical
: : "+ environment, '

“Europe,an salllers made a .
_ better adjustment to'the
North American .
“environment than did the
pre-contact peoples.” Do
. yoli agree or disagree? .
o The Inleractlon of the' early Why? ' ' . : .

interactions with their
physical environment, .

. European settlers with their oy w
P . physical environment ' BN . : : '
. changed over time as N ' '
seltlement expanded. | .
. o ' ’ : "
o WORLD PAST: ‘ : oL ‘ ‘
" Ond selected study of an o Certain physical environ- o. You are a leaderofa - - - | ! v\
ancient people in: ments were more suitable wandering group of eatly ’ :
. - the Tigris- Euphrales for the development of people lookingforaplaceto - . ' S
i Valey . .o ancient societies because seftle. Where would you . _ ‘ ey,
; of physical features and settle? Why would you choose o v i .
 the| e Valley. available resources. «  thislocation? . . Lo
- the|Andes o ' i . , : ‘ . : .
o How ancient peoples - - T . b
_interacted with their ) i T o o
. . physical environment was . ' . ! S SN L.
-influenced:by.their values, e . L. . )
\ beliefs, skills, level of S
_ technology and comacls .
. \ : : wnlh other societies. . B
1 o Ancient peoples’. o0.-Why might the ancient s

people have developed . o . .
different cultural patterns if - .

resources, government,-
.laws and contacts. with

they were located in some .« - \' A

other physical environ-

L) other societies contributed 'ment?
o g to the developmeht of g : -
dlSllnCl cultures. - =
] Technologlcal advances o “"The way the people -
such as the invetion of lhe -interacted with their .
, ‘plough and irrigation physical environment inthe
- syslems‘e‘nabled -apclent™=+==past-is-very-similar-tothe
people to modify their way people,inleracl}wilh .
physical environment and their environment now:*' Do
“{hus satisfy their.needs _ - you agree-or d:sagree?
more efficiently. = = Why? .
Tyt e : .0 How ancient peoples - 0. What conneclions aretnere
oo o . interacted with their between our current culture » R
: - physical environment and the ancient cultures? - - o : e u
| } changed over time. o : R . R

38
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N CONTENT

* Sludents should exsmine the inter-
_ action of peopls nnd molv phystcal
environment,

"

o WORLD PRESENT:

A survey of pgople chosen
from.either. . -1,

- a desert envlronment

. - an Arctic environment
other than Canadian

A\]

|

UNDERSTANDINGS

swdenu should, through the
ation of \he t, come
to these understsndings. .

- o The physical environment
in-a particular place
Influences the Inhabitants'
way of life and how they -
satlsfy their needs. '

o The use a people | make of
their physical resources

depends upon their cutture,’

technology and contacts
‘with other socletles

‘o As people utilize physlcal
resources, changes in the
physical environment .
resuft. These changes may
or thay not be planned and
may or may: not be
beneficial.

.0 The ways in which a people
interact with their environ-
ment will change over time.

o' Conservatiorr of resources ..

and workable refations with

the physical environment

are a growing concern for
- all people. - '

Students should integrate content,
understandings, and skilis through
the study and discussion of
Ipqulrlu. [ X B

o

.INQUIRIES

K

To what extent do you think
physical environment
shapes a people's way of
lite? :

i
Should people continue to
modify thelr physical
environment in significant
ways? ,

How should people

- manage the use of
_physical resources?

Should a people, in order to

satisfy thelr neé@§, be -

allowed to alter the physical

environment of people in . , L
other parts of the world?. -~ - \

i o

o Extension: approximately 20-25% for student, teacher, or district developed studies. . .

ERIC
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. SKILLS |

“Bkitts should be introducod. developed and .
rainforced In a suitable context. Refer to page
numbers in Appondlx A for doulll
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I Appendlx A Ra
3 Sknlls Through The Gradesi.
."- . I
\ \. l L j-‘
& \\. _ ™ ,
: NN, ' :'
i i
— ;m =t
. A. “Problem Solving U y
' B. ' Decision-making . . o
~ * C.:~Interpreting Maps and Globes - L
D. ,Understandlng Time-and Chronology : . N
- - E.  Locating Informatnon e \ R
F. Organizing Informatlon . A :
y o G ’Acqumng Information . Through Readlng ' .
; . <o H Acquiring- Informauon Through Llstenlng and Observnng
Il . Evaluating. Informatlon ST e e o
- \3 .Communncatnng Orallx and in. Wrmng L e
s ~,K. szenshlp Skl||S T
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A PROBEMSOLING

"gi.‘Délivne_aproblem‘ o el
i 2. Estabih a tentalve hypottiesis o ansier T ‘
oA Inle'tﬁrel the inormalion avaiable T

AR -‘;'4 Galheraddmonallnlor[nanon
‘ i‘.;;s Analyze the mlolmanon Ior purposes of assumnlanng ewdence lo e examme the ongmal

, . lenlative answer - .
j-'8 Synthesne mlormauon ito firmer hypolh9515 or answer ] SATan
B DEG%SIONMAKING ‘ o S ‘ 3
, ’"_ « 1 Idenulyproblemaussue Co ' , RN
o 2.‘ Il possl ateralve solons o ojcives <
.3, Galher analyze and infeprel inormaton regarcing he allemalives - L

U 4 Evalualetheallematwesandestabhshwhuchshouldbeaccoldedhugherpnornymhghlollhe v
* information galhered and/or value preferences

S Tes!the priries 2 anaiee the consequence o eachf"‘“-.,"f”'-"'-"' s

[ e L
R ‘, ) 6 Plan 2 couse o acton e o '
@ Ebishagopdecin’ o R
e 8. Take some acton on the goupsdecison - R
) 9 Evliale hegougs decisin . ¢ o
.‘., . INTEHPHETINGMAPSANDGLOBES ﬂ T
Symbols e o , '
’ : 1. Undersland (hat real ob|ecls can be represenled by prclures of symbols on amap
| 2 Inlerpretandusemaplegendson different kinds of maps /-’ . , -
3. Sludy. colour caplour and contourings and shading o wsuahze the nalure o me area
¢ . (elevanonandrehef) o s U0
L S A
B Duectlon T R
. | 1, Use such dlrecuonal lerms &S lar ear, above{elow up, down rlghl et
. | 2 Use cardinal and |nlermed|aled|recuonseg NE, SW mclassroom nelghbourhoodwnhlhe
el useofacompass e ‘ e
\3 Orent smplemgwo-drfechon ' ' a




dndnmeproblemsotlravel Col R
10 Relae cytrenl events 1o areas on'a world map or globe SRR
ll Learm o use/make Simple skelch maps 10 show Iocaluon t g e
12 Use maps wih other than a norlh onentanon B
14 Read inlo & map relanonsmpssuggesled bydala eg. laclorswmchdelermlne , L
e 8 the ldcation o cies ' |
- ‘ . | | B .
Scaleanddlstance o ",. ',‘ Co e » 7
. .t Express 5|ze and distance in relalwe terms (bigger, Smaller, nearer, farher, elc) | S
2. Use small ob|ec|slo represent Iarge ones asmodels.eg apholograph compared Io e ' 3 ",_';
aclval sie. ; ‘ L
3. Make simple large: -scale maps of a familiar area, such 28 classroom nelghbourhood AU B
4 Comipare aclual Jength of a block oraknlomeler wnnlhal shown onalarge scale map - v Lo
| ”“5 De!ermmedlslanceonamapbyusnngascale S L ! U
',46'Comparemapsollhesameareadrawnwnhddlerenl scales . e R
77 Eshmaledslancesonaglobe ugiig laude B . ) K
| Recogmze the dlslomons mvolved in any represenlahon ol the earhy oherthana gobe: .
Co cekn o *
43 , i

Gty

eyt

6. Locate places and/or lealures usmg a ndmber and A Ieller key sysmm (gnd on hughway maps
allases c e R

7 Locale and name the provinees; tertories and capnal ciles on a map of Canada

. ;

Localeplacesonmapsandglobes | - ' _- T
1. Locale specl area viin e schl, neughbourhood communny ' DT e ek
l 33?2 Recoqiz and remeniber own address " - . R R NN B O
3. Recognrze Ihehome communiy, province and counlry onamaporglobe TR g
5-'-4 Recognlzeandnameconunenisandma,orwalerboduesbynze shapeandposdmnonamap Eac f.’d“'f;‘El%'
01 globe: : Ch e SRR
':5 *Identity and use geographlc lermmology for land and waler lealures bay gull mlel o
- perinsula, isthmus.lc.” -+ § ‘,f : ./. T R T
o0

B Uselalnudeand longnude i locating places on maps~ v Mt

0 ldenlllynmezonesandlhelnlernanonaloatetme relalelheseloIong|lude<lheeadhsrolanon‘ SRRTRCNE




D UNDERSTANDING TIMEAND CHHONOLOGYH *i, | :

g Devalop an underslandrng ol the llrne system and lh,e oalendar' |

| 1. Use names ol e days.0f e week rnorder ‘
2. Usg names ofthe months in sequence . i

Ex) ‘Learn to tell time by the clock (rnoludrng use dl the 24 hour oloclr)
4

A 'Use‘calendarlollnddales olspeoralevenlsandlodelermrneIonglhollrmebelweenrmporlen -
Cddles, G
. D, .f Use lhe vocabulary of rndelrnrle (oelore and allerl and delrnrle (loday. yeslerdayl lrme
X expressions . R SR
6. Comprehend the Chisian system of chronology BC and AD. !

; 7;.:Learn lo Wanslale dales into cenluries- T 'j;,; S

(A S
l,.l ‘1 . {l""‘

Develop an understanding ol events i parl ol a chronologlcal serres ol evenls and an |
underslandlng olthé drlleronces in duralron ol various perrods ol lrrne :

X

1, Leamto pul experrences and evenls i order of tme ‘j ‘ R :
! ‘2 Recognize Sequence and chronology ln personal experrenoes as lhe school day weekly ‘0. e e* %
schedule.ete. - N . - v e
3. Leam o think ofhe separaon olanevenl lromlhepresenlrn arllhmelrcallerrns T « S T
4. Understang'and make Simple time fnes A A e ‘ O e

/.

E LOGATING INFOHMATlONl

+ Work wrlh books rncludrng ralerence works
n Leern now lo find malerial in e llorary
2 Use title, table of conlenls indey, glossary, appendy, ists
3. Choose from a variely o o'l books approprrale o lhepurpose rnoludrngdrollonarres Year Books

amanacs, encyclopedas . N AR
4, Disinguih belween factanf ficln .~ | ‘ ' R T T R
s Locate information rnencyclolredra usrngkeyword Ielleronvolume rndexandoross T S S s B RO e
reference ‘ \\ o f : r L .
" ) \ ; ] i . - N .
Flead newepapors. magazrnes and pamphlets as 80Urces ol mlormalron | - i
e N L ey - ¢ CH e
1. Selec! rmporlanlnewsrlems\ ' ‘l - } . N o "o
. - ‘r ! \‘/ ) B . .r . Lo “_J . .
2. Select material pertingnt loclassaclwrlrés | S S 1 R I R
) * 3. Legm gbout the sections olanewspaper is organrzalron l4nd purpose - ‘ o
s Reoognrzelhe diferences in purposaandcoverage oldrllerenl megazlnes papersand R o )
© pamphlts. ‘ ‘ ‘ e e B
5. Recognize carloons as 2 source o i_nldrmallon L ' g0 e e e
' . 'K.ey: olnlr‘c‘rduo'e;r'e Develop ¥ Tes, Flele.eolr_,"llal




S

Galher facls lrom held sludres and rntervrews

1 dentiy, lhe purposeloeheld lnporrnlervrew ‘ ,
‘ | : :2 Plan procedures rulesor behaviour, queshohslo be 26ked, an a‘d things lolookror gty
3 Evalite the paming and execulono h field tip o mlervrew N i BN
4. Useacceplablewaysol opering and closing an inlenvdew. - i ﬂ Cow Joeny ‘

,5 Express appreciation for Colrlesies exlended durrng lhelreld lnp or rnlervrew ! , S
6 Hedord sumimerize and evaluale rnformahon ' [

_ 1 Recognrze lhese malenals 35St O mformahon,_ %
, - ‘; 2 Nole and descrrbe lhe conlenl ol the malenal general and specrhc

s lor obrechvny rn rnlerprelahdn G
4 Undersland and ccnslrucl ddlerenl lypes ol graphs (bar crrcle,hne cdmhrnahons)’
v'j';S Interpel and drai nfereices fom graphs, Chas, lablesi ™+~ - / AR
8 o '8, Recognize rellionships among informalion hom graphs charls lables o

7,","{'7 Iterprel poinl of view expresseg in carloons S
' 8 Use informatiod from lhe_se;andolher rnale_rrals 1o draw ,conclusinné L ,’ .

9, Recagnice feaes showngnairpholos' “ ="
10 Comgare mags and photos of i same area B

- . . . . i

B onsnnrzrhe NFORMATON W

1, Make anouting of rnprcs lo be rnveshgaled and seek malerral aboul each major pornL usrng
',morelhanonesource G ShL e w ,

Select the main‘idea and supporing acts. /‘ L

Compose alilefora Slory, picure, graph map or chart /

- Selec! answers lo questions from material hear, vrewedror read

Take nples and make a record of! Ihe source by authar, tite, page

Classiy prclures facs, and events under éin headrngs orin calegones

, Avtange events, Facls, and deas i sequence /.
. Make simple oulines of material read; heard or vrenred' |
Wrie a summary of main poins e encoumered 1n oral, wnllen aor vrewed presemalrnns E

B ) 10 Makea srmple latle of contenls oo




‘ "—Tdrrferenrrarebetweeomarrrand*subordlnare dsas-
‘ ;5 Hecognrze elationships such a5, sequence Cause: ‘efech space/place {1
1‘;'6 Recognize and comprehend cades such as aslerrsj
o ‘;7 Pead with plrpose and drscrrmrnatron and corrscrously eialuate what isiead

: _,a Learn 1o adrusl reading rare ro |ype of mater

' 'H ACOUIRING INFOHMATION THROUGH LISTENING AND OBSEHVINC
. 1 Lrsren and observe wrrh 3 purpose ,
; 2 Identrfy 3 sequenoe ol ideas and selec! thosd: rhal a1e most rmporranl
. g : fG Relate, compare and evaluare rnlormatron garned rhrough Irslemng and observrng wrth rha_

. gained from other sources ofinormation i
| 4 Resene judgemen! il a presentation has been heard orobserved e i-
L Tk "ols whe Crlinuing o sten and1o obsenve e o
R ' ——— Y
L 6 Analyze/evaluare video and augio presenrarrons eg madels, exhrbrrs arrd other graphrc e 1
: .. matefals concerned wih social studres loprcs SRR R SR L i
o 'J Listen to rdenrrryspeakerspurpose T ‘ B ,IU
)]

9

~
R
Y

o EVALUATINGINFOHMATION R ‘r T e
s Compare OB, prcruresroseerr lheyarerdenrrcal srrnrlar relaredorunrelated ' R T I
. Ditinguish betveen fact and ficion, between fac! and.gpinon, between fact adtheoy '“ S
BT 3 Compare information abouraIoprcdrawnIromtwoormoresourcesloseerrlheyarerdenrrcal ‘
S simir, parallet orinconsistnl, nvealed orconlradlay -+ [

v

Ry | 4Consrder which source of information s moreacceprable and why

R
-
-
} _*
b 3
-
*
e e

[}

o

o
P

o |
-

-
Tt
-

e 5 * Examine feasons lor conraciclions n evigence - T -

(S \ 6.. Examing materral rorconsrslency. Teasonablenss, and rreedom from bras
| r\\'\ 1. Recognrze propaganda andits purposes in a given conlexl ‘

R . 8. Recognie piay and secondary soures o information -

- - \8. Recognie inormation can be slaned through sources, vi'e'rrpoir'rr. e

T e



Speak wnlh accuracy and ponse i
1"
‘ “-:.1 DevelOp a0 use n appropnale vocabulary

2. Pronouncewards correcl and enunciag clearly N
. Prepate ang use nols i pesening anoral rep'onw T Ok D
4 Keeo o he point it ll suatons_ S L ‘

5 Commumcale in E vanely of snualwns (commmee panel formal rneetmg) as a leader or e
patticipant, - : IR

N Leamlodelendapomtol vew b
S Commumcalemavanelyofwaysbyusmgdullerentmedmsuchasvrdeo lapereccrdmgs ele.

| Wntewnh clantyand exactness | Lo R
SRR Keep neal, well organ|26d sludenl matenals ot ‘

‘“2 Develop skils of iling conecly, leering, shading R s
| 3 Collect, evaluate, and arganize. informalion around & Clearly defned lopic
| 4 Wil mdependently give cred for qucted materigl, and avaid copymg from relefences
5, Include a ft 10 show source o mlormanon R L
6 Prootesd and elise S
. 7. Wi n conecl centences' ‘
8, Wrile in clear,coherenl, conec! paragraghs. 'y
9. Wite ful-paragraph compostions o
10, Increase wiing vocabulry using dicionary, lesaurus
11, Write correcliy.,‘ap;ilying skills of epelling, punc c:'»_' ‘ '1_ ¢apitalization
12 Dévech lhesisfstalémenl and supparting inlormav .

G5

[
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CITIZENSHIP SKILLS
Lén Wl

""1? Demonslrate eiiderce o
2 Display sel- conhdence '
3 Seek nelp when requued

oncern Ior sell

l
u
] 1
¢
4
I

: 3‘5 ‘Be aware hal needs Tor alenton acceplance approval and aﬂecuon are common wal-
3 ] 6 Be aware lhal one persons behawour causes approval o d|sapproval in anolher pelson”

e conlnbuie 1o each el uruqueness
e | j;8 Undersland accepl, and offer conslructwe cnumsm
v f’ | ~Work mdependenuy wulhoul supewlsmn ‘

Interpersonal Relatlons. E
1, Show respecl for the nghls and opmlons of olhers

2 Demanshrale a wilingness [0 ke ums play; speaking, ele. -
3 Demonstrale lhe conslanl deveIOpmenl ol courleous behaviour-

0-

'- 4 Display elloombol
.5, Understand Ihe;neeg for rules and lhe necessny for observmg lhem "

" -6 Engagemlauplay Gy
7. Demenshrate a wlingness and ablly to nclude newcomers
B, Respond volnary o he needs o tieS n iess
o 9, Qffer. encouragemen'l and approval lo oiers,
"  - Comprormise and - -operale when confict aries -
i, Demonstrale the abiy to disagree, when warranted, in an acceplable manner

12 Apprecnajé and respecl the bellels pracuces and conlnbuuons 0 people ol other counlnes. .
aces anh velngmns . |




6SG

Skils - o '

" Leadership:

Group and duscussmn skills:
{. Take partin making the rules needed by the group ,
2. Demonstale dn abilly 1o keep 10 1he ask g e
D.

3. Accep! the role of leader or folower as he siluation réquires

. 4, Make meaningful contributions o d|scussmn supporting ideas wilh facts and 16asons

5, -Make a point but do no monopohze ; |

6. Give feedback in a fon- veatening manner by avmdmg loaded words and negalive bbdy :
-~ lanquage . . ; .

1 Recogmzeapersonsemmaons/reaclmns 0 delerrﬁne lheuteelmgs of view

8 Dnslmgmsh betweenwork that can be done mos eﬂn%ent!y by mdmdua!s and lhal whichcals
for goupeffot .. e

A

. Contribue 1o the Soving of group pmbtems

10. Accept and abide by the decision of the group S,

v . ' * 4
t ! 4

1. Establish and use rules to conduct a meeling

2. Fagiilate lhe summarizing of cpposing views and poinl of agreemen

-3, Tacilully enforce he rules of disci}‘ssi&n, ebale and forum, elc.-

4 Leam how and when lo delegee aulhorly

\

. !
P

L |
s %




_ Sources COne'idered_ in Constructing Skills Appendix 4

1. Respondmg to Changj‘e - A Handbook for Teachers of Secondary Social Studies. Department of
Educatlon Alberta.

2. Submrssnons of Consultlng Groups and others: : '
a) Delta School District — Secondary Social Studies Program Outllne for Grades Eight to Eleven

b) Maple Ridge —-Social Studies Skills Curriculum — Krndergarten — Grade, Seven e ,.
) Prince George — Consulting Group — Part 3 — Skills Gunde T
d) Saanich — EIementary Social Studies Skills »

e) Victoria Consulting Group — Social Studles Skills (Grades 7-11),
) Vancouver School Dlstnct Skills

The majority of the above have used, to varymg degrees, the following as a source: ' : :

Johns, Eunice and'Fraser, Dorothy McClure, Appendix, Social Studies Skills: A Guide to Analysrs and

Grade Placement. In Helen McCracken Carpenter (Ed:) Skill Development in Social Studres 33rd
Yearbook, National Council for Social Studles Washington, D.C. 1963. *




